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Finnish student teachers' opinion writings produced during the Media Education
2020 course. The aim of the study is to explore how student teachers identify new
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literacies as part of media education and how these new literacies are reflected in

Media literacy . .. .. . .
) . their opinion writings. As a result of the research, new literacies emerged from the
New literacy skills

Media education data as a cultural phenomenon of our time. This was reflected in their views on the
Student teacher technological orientation of school and teaching and the importance of media
education as a teaching task in schools. An important finding is that the textual
subculture of social media is valued as a new form of literacy. The results show
that while the narrative value of images, virtual game worlds and easy access to
social media via smartphones were identified, the broad understanding of new
literacies among student teachers is narrow. Perceptions of media education and

new literacies are interlinked and the debate on their relevance as a social

phenomenon should continue.

Introduction

"Young people should not be forced to read, but encouraged to pick up different texts," says sixth grader
Meretniemi (2022) in an opinion piece in Helsingin Sanomat. He goes on to say even more emphatically that
children who find reading difficult should also try audio books. This idea of varied learning styles is also supported
by studies. According to a study by Lerkkanen (2018), students' sense of freedom, arousal of interest, positive
study habits and different teaching strategies have a strong relationship with motivation (Ryan & Deci, 2020) and
thus with the development of students' literacy and reading skills. The construction of a positive self-concept is

promoted by a variety of teaching methods (Hyvérinen et al., 2022).

The vision of media education policy in Finland is to improve the ability of every citizen to develop their media
literacy through high-quality and systematic media education (Salomaa & Palsa, 2019). The National Literacy
Strategy 2030 (Finnish National Agency for Education, 2021) aims to make Finland the most literate country in
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the world by 2030, and its mission emphasizes a literate lifestyle as a basis for equality, civilization, and well-
being. According to the Digital Vision for Higher Education 2030 (Digivisio, 2021), Finland aims to create a
model country for flexible learning. From the student's perspective, this means a digital learning ecosystem, a set
of digital services that requires students to have a strong command of new literacy skills. Lehti et al. (2018)
emphasize that social participation and empowerment require the ability to acquire and critically process
information in different textual environments. Education at all levels must ensure that children, young people, and
adults have these skills, because as the Finnish National Agency for Education (2021) emphasizes, literacy is an
agenda for society as a whole. The importance of continuing education is therefore also highlighted. Teacher
education must be at the forefront of awareness of societal changes and provide graduating teachers with strong
skills on which to base their entire professional careers. According to Lankshear & Knobel (2011), the concept of
new Literacies refers to multimedia and multimodal literacy skills needed in new media environments. Media

literacy is an increasingly important area in education.

The 2016 evaluation of the Finnish Teacher Education Development Program (Niemi et al., 2018) suggested that
the development program lacked long-term change factors related to teachers' work, such as radical changes in
work, sustainable development and climate change, artificial intelligence, and the challenges posed by
robotization and digitalization with increasingly demanding media literacy. Lehti et al. (2018) justifies the
diversity of literacy skills by the need to interpret and produce a variety of texts in multiple channels alongside
technical skills. Salomaa & Palsa (2019) also show that evolving algorithms and artificial intelligence challenge
the development of media literacy. However, they point out that traditional media such as radio, television, movies
and reading magazines are still consumer-preferred media. The focus should therefore be on diversified media

consumption.

Today's teacher education must respond to these changes. Salomaa and Palsa (2019) argue that promoting media
education for children and young people is timely and important. Strong expertise and collaboration are needed
from educators in the field. In this study, the focus is on new literacy skills and multi literacy under this concept.
According to Kupiainen (2017), multi literacy consists of both different text forms and the social contexts in which
text practices are situated. In this study, the term "new literacies" is used to describe the multi literacies needed

in a wide range of media.

In this study, we seek to understand how new literacy skills are reflected in student teachers' writings on media
education. Research data are needed on the knowledge and understanding of student teachers in relation to new
literacy skills and their ability to provide pedagogically high-quality instruction to develop these skills.
Understanding student teachers' skills in relation to literacy and media education will help to develop teacher
education to better meet the wider societal goals and visions of media education. The research methodology is a
combination of content analysis and narrative analysis. Narrative analysis has been used to analyze the data by
compiling opinion writings with similar content from the research material. The research question is what new
literacies are identified by student teachers as part of media education and how new literacies are reflected in their

opinions.

428



International Journal of Technology in Education and Science (IJTES)

New Literacy Skills and Multi Literacy Skills

As textual worlds have expanded from traditional written and printed text to technology-related forms of
communication, the concept of literacy has also become richer (Lehti et al., 2018). As a result, the terms 'new
literacy' and ' multi literacy ' are more descriptive concepts when talking about literacy (Kupiainen, 2017; Kulju
et al., 2020). Kupiainen (2017) clarifies the concept of new literacy skills. He emphasizes that what is new is to
view literacy as inclusive, collaborative, and shared, rather than focusing on the cognitive skills of the individual.
This does not emphasize the role of technology, but rather understands literacy as a New Ethos Stuff (Knobel &
Lankshear, 2007), a view of how reality is constructed and organized through literacy practices. In particular, the
rapid proliferation of visual, auditory, and immediate news has implications for how literacy allows us to interpret
messages and construct our perception of reality in the world. Kupiainen (2017) sees literacy as a topical activity

in different socio-cultural contexts and networks.

The concept of multi literacies refers to the diversity of texts and text media (Kupiainen, 2017) and can be defined
as a broad understanding of text, according to which texts can be verbal, pictorial, auditory, numerical, and
kinesthetic symbol systems (Finnish National Agency for Education, 2014; Kulju et al., 2020). It is the skills of
receiving, evaluating, and producing these different systems in various media, as defined by the Lehti et al. (2018).
Kulju et al. (2020) state that multi literacy is needed in both the most traditional media environments and digital
environments. They see that with the widespread digitalization of the society, digital environments are particularly
highlighted in the world of living for children and young people. Digital gaming worlds, the numerous channels
of social media and the constant channels of information acquisition, production and reception of information that
opens through smart devices are constantly shaping the multi literacy of children and young people (Tosun &
Akcay, 2022). These informal learning channels have created new language learning opportunities (Mutta et al.,
2017). At the same time, it is important to understand that the Internet also exposes the user to dangers such as
cyberbullying, and according to research findings of Tosun & Akcay (2022), both teacher education and in-service
training should equip teachers to guide children and young people into the digital world. The focus should be on

individual agency, responsibility, security, criticality, and sustainability.

The importance of media education has increased with the digital revolution (Lehti et al., 2018; Erwin &
Mohammed, 2022) and in National Core Curriculum for Basic Education (Finnish National Agency for Education,
2014) it has been highlighted as one of the skills of broad competence, the development of which should permeate
the teaching of all subjects. Starting from early childhood education and care (Finnish National Agency for
Education, 2018) and continuing through different levels of education, media education can help children to
become aware of the effects of media and to act responsibly in different media environments as recipients,
consumers, and content producers. Media education requires the teaching of sufficient technological skills and
broad-based multi literacy teaching (Pekkala, 2016). From the perspective of media education, technological skills
and literacy are an essential part of everyone's good digital literacy. The technological breakthrough into everyday
life has provided everyone with the opportunity for non-formal learning (Lampinen & Juntunen, 2013), regardless
of time and place. Children and young people also act as producers of non-formal learning materials. The world

of schooling seems to have fallen behind this significant technological change, but as Ruokamo et al. (2015) argue,
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the digitalization of our society can be seen as creating new opportunities for the development of both university
and basic education. The child or young person as pedagogical influencer and social media influencer is a recent
but already quite common phenomenon. Indeed, informal learning has grown exponentially through social media.

In this study, however, we focus on media education in the context of formal education.

Perspectives on Media Education

New literacy skills are part of the field of media education. The National Core Curriculum (Finnish National
Agency for Education, 2014, p. 22) state that students need to be able to practice a wide range of literacy skills in
both traditional and multimedia learning environments that use technology in different ways. Media education is
a broad concept, covering educational activities that enhance media skills for children, young people, and adults,
and addresses all types of media and media literacy (Palsa & Ruokamo, 2015; McDougall et al., 2018). Finnish
media education is based on the UN Declaration of Human Rights and the European Declaration of Human Rights
(63/1999) (Salomaa & Palsa, 2019). The European Commission (2007) has defined media literacy as the ability
to access media, to understand and critique different perspectives of media and media contexts, and the ability to
create interaction in different contexts. Media education is at its best a creative activity, and in accordance with
the National Core Curriculum (Finnish National Agency for Education, 2014), it should guide students to create
and produce diverse content related to the objectives of different subjects jointly and actively. According to
Salomaa and Palsa (2019), media education is linked to general educational goals. They state that media education
addresses ethical and moral themes and promotes socio-economic, gender, age, and ethnic equality. The Finnish
vision for media education (Salomaa & Palsa, 2019) emphasizes the possibility for everyone to achieve sufficient
skills for digital citizenship. Multi-literacy skills are included in digital citizenship (Frau-Meigs et al., 2017),
which is defined by competent and positive engagement with digital technologies, active and responsible
participation in communities at all levels, lifelong learning in formal and informal learning environments, and

advocacy for human dignity (McDougall et al., 2018).

The vision emphasizes that media education is timely, equitable, appropriate, and professionally high quality and
objective, ethical and sustainable in practice (Salomaa & Palsa, 2019). Consideration of all different media and
their importance in people's lives, culture and society is seen as important. Knowing one's own and others' rights
in media culture is seen as important, as is cooperation with experts. Meaningful use and production of media is
also essential. According to Salomaa and Palsa (2019), media literacy is best developed through high-quality,
ethical, sustainable, and effective media education. In media education, media literacy is an essential concept to
understand, in addition to multi-literacy. Hobbs (2010) defines a framework for media literacy based on five core
competences. These cover access, analysis and evaluation, creation, reflection, and action. McDougall et al.
(2018) have complemented the framework with an agency perspective, since in media literacy, in addition to the
content of learning, the agency of the learner is very essential. According to the sociocultural paradigm, new
literacies can only be taught and understood in the context of social, contextual, and cultural contexts (Lankshear
& Knobel, 2011; Kallionpaa, 2014).

Researchers have been interested in the debate on media culture as a broader phenomenon for decades, and the
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nature, emergence, development, or presence of a particular phenomenon in the real world is a natural motive for
research (Patton, 2002). Children are often seen as victims of media moral concepts and young people as violators
of prevailing moral concepts through different subcultures (Vanttaja et al., 2017). According to the study by
Vanttaja et al. (2017), in doing so, experts simultaneously create a common definition of good and bad taste, low
and high culture, and acceptable or inappropriate behavior. In this respect, the study of media discourse
incorporates the idea of social constructionism in the reconstruction of phenomena. A significant finding of the
same study is that in the 21st century, the internet, smart devices, and social media have emerged as the main
themes in writings on media use (76% in total). They also note that newer forms of culture are more prominent
and that when writing about social media, for example, writings are more likely to be associated with risks or
threats. However, the researchers also made the interesting point that there were few concerns about gambling.
However, it is precisely by approaching the media world from the perspective of children and young people that
it is possible to find links between children's everyday lives and formal schooling. This could also help to find
new ways to inspire different types of pupils to develop their literacy skills. There is a real need to diversify the
teaching of literacy. The National Curriculum for Basic Education (Finnish National Agency for Education, 2014)
requires the use of diverse teaching methods in a goal-oriented manner and the use of student-centered, age-

appropriate, individualized, and active multidisciplinary learning methods.

Pedagogical Approach to Literacy

Regarding students' motivation to read, especially for boys and at-risk students, Lerkkanen (2018) found in her
study that students' interest in reading peaks at the beginning of school, but gradually declines during the first
years of school. In addition, differences were found between girls and boys in their interest in reading. The results
show that girls were clearly more interested in learning to read than boys. Merisuo-Storm and Aerila (2018) have
also found that boys focus more on the events of the story, while girls focus on the details and the emotions and
character of the characters (Merisuo-Storm & Aerila, 2018). The literacy gap between Finnish girls and boys has
widened (Vettenranta et al., 2016, Leino et al., 2019) and reading motivation is low (Kupari et al., 2013). At the
same time, the reading ratio of pupils has deteriorated. According to the PISA study (Leino et al., 2019), 63% of
Finnish boys responded positively to the statement "'l only read if | have to". Although boys' overall reading skills
and motivation to read are lower than girls' and girls show a greater interest in reading both at school and in their
leisure time (Kupari et al., 2013; Perél et al., 2018; Merisuo-Storm & Aerila, 2018). Merisuo-Storm and Aerila
(2018) find in their study that boys have stronger confidence in their own reading skills. According to Mutta et al.
(2017), research suggests that boys learn language better in game worlds than in formal school environments.
Diversifying reading perceptions and reading-related learning experiences could also contribute to boys' positive
reading experiences. YouTube videos, social media channels, game worlds and audio books, as mentioned by
Meretniemi (2022), are as much textual worlds as written and printed tests. This is supported by the findings of a
study by the Reading Centre (2016), which found that boys and those who read the least in their leisure time
clearly saw e-books as a more meaningful option more often than other groups (Reading Centre 2016). Positive
self-concept has been studied as a factor that promotes learning and interest (Ng, 2020) and the teacher's
pedagogical choices play an important role in the development of self-concept (Hyvdrinen et al., 2022).

(Lerkkanen (2018) argues that the learning tasks chosen by Finnish teachers are related to students' interest in
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reading. Tarnanen et al. (2019) also emphasize that the diversity of knowledge construction and representation
should be the goal of goal-oriented practice and learning to develop multiple literacies. Teaching methods and

instructions can thus determine a lot about the form of textual output produced by students.

Lahdesméki (2021) argues that designing phenomenon-based and multidisciplinary learning contexts is a key
generic skill for teachers. She emphasizes that teacher education should further improve the skills of student
teachers to design learning contexts that integrate subjects and support students' active learning process based on
curriculum objectives. Tarnanen et al. (2019) see that design skills are important, as a multidisciplinary learning
module must be carefully designed to support the applied use of previously learned knowledge and the
construction of new knowledge. The Pedagogy of multi literacy (Kalantzis & Cope, 2012) is defined in a similar
way, emphasizing the role of the teacher as a designer of learning environments and as a mediator between the
learner and the learning environments. ldeally, students learn media skills and use new literacies through a variety
of active learning processes, producing complex texts ranging from writing to podcasts and videos. At the same
time, they are also practicing their technological skills. The development of quality basic education that
emphasizes multi literacy requires that student teachers are given the opportunity to develop their technical and
pedagogical technological skills (Bergeson & Beschorner, 2020) in teacher training. Student teachers' broad
understanding of new literacies and their ability to design phenomenon-based learning activities that develop

students' multi-literacies are best practiced in teacher education.

Methods

The research material consists of opinion writings produced by student teachers in a media education course. The
media education course is part of the advanced studies, and its scope is 2 credits. The survey data was collected
from Finnish student teachers in adult education for classroom teachers. This university degree program is aimed
at reoriented students in the field of teaching and education, and previous university studies are required for
admission. One of the authors of this study was the teacher of the course and the designer of the learning
assignment. The students were aware that the opinion writing produced could be used as research material.
Uniform guidelines were provided for the preparation of the opinion writing. The students were asked to follow
the media and explore media articles of interest to them related to education and teaching and learning. Inspired
by a media article of their choice, student teachers had to write an opinion piece on the topic and present their

own perspective on media education priorities.

The student teachers were asked to write a concise, opinionated, and topical opinion piece on current media topics
related to media education. Students were asked to monitor what is written or reported in the media about student
empowerment, opportunities, and 'relevance’ in relation to students, teaching, and learning. Inspired by this, they
had to write an opinion writing. The opinion writing was guided by the fact that it had to present the source, topic,
perspectives, arguments, and arguments on the topic, as well as their own positions on the topic - to challenge the
reader with their writing. Current literature and articles were attached to the assignment and could be used as a
basis for argumentation. Through the learning task, students were encouraged to actively monitor the media and

reflect on their perspectives.
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The data was analyzed using content analysis and narrative characterization, which is typical of narrative analysis.
The data was collected in autumn 2020 and consists of a total of 37 opinion writings. All opinion writings have
been compiled in a single word file (35 pages, Times News Roman 12, 1.5). The data is fully anonymized. First,
the whole text mass was read through, typed according to content, and the first upper categories were created.
Content analysis was used to extract from the data only those textual references that commented on the new
literacy skills. This analysis resulted in 19 pages (Times New Roman 12, 1.5). This once selected text mass was
re-read and tabulated under categories. For each opinion, only the part of the text that clearly related to the category
found was included in the table. In this way, the typology used in narrative analysis was exploited to find consistent
perspectives in the narrative text (Heikkinen, 2018; Hanninen, 2018). This allowed the text mass to be summarized
and placed in the following categories: image as a medium of communication, social media, and smart devices,
bullying in the media, the role of school media education, gaming, technology and school, school as media
educator (15 pages, Times New Roman 10). The texts in the table were re-interpreted and the text was highlighted
using strikethrough to interpret its essential message and summarize the core narrative. This process defined the
final categories presented in the results. In the final stage, these condensed core narratives were further analyzed

by color-coding the consistent content with the same color and creating a final interpretation.

Results

In a review of the sources selected by students, it appeared that current news on the national news website
“Yleisradio” news and news articles from the largest subscribed newspaper in the country, Helsingin Sanomat
proved to be popular sources. Quite a few resorted to articles published by the Media Education Assosiation,
which were attached to the mission. As individual sources, quite a few student teachers used articles from
professional journals in various fields, such as “Opettaja-lehti” (Teacher magazine), “Microbitti” and

“Technology and Economics” - magazines.

Table 1. Result Categories

The Identification of New Literacy Skills New Literacy as a Cultural Phenomenon
the Narrative Meaning of the Image Media Related to Bullying

Virtual Gaming Worlds Technology-Oriented School and Education
the Textual Subculture of Social Media Schools as Media Educators

Easy Access to Social Media via Smart Devices

In response to the research question of what new literacies are identified by student teachers as part of media
education and how new literacies are reflected in their opinion writings, two broad categories emerged from the
data two broad categories emerged from the material. The first is the identification of new literacy skill aspects,
which fell into four categories: the narrative meaning of the image, virtual gaming worlds, the textual subculture
of social media and social media. The second category is new literacy as a cultural phenomenon, which was
divided into three categories: media related to bullying, technology-oriented school and education and schools as

media educators.
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The Identification of New Literacy Skills
The Narrative Meaning of the Image

The visual literacy of taking and sharing selfies emerged from the research data. On the other hand, it was seen
that selfies can lead to bullying and that social media distorts children's perception of reality through image
processing. However, the right of everyone to express their own personality through selfies and the view that
images are an important channel for expressing their identity and interacting on social media through self-
expression emerged strongly. In the opinion writings, some raised concerns about the distorted reality of the
images discussed and the bullying that follows the misuse of selfies. The point was made that teachers should
understand visual communication first and foremost as a means of interaction and communal communication, and
thus as an opportunity for learning and motivation alongside traditional literacy learning. Teachers need to be

aware of their own relationship with the media to help students develop their media literacy skills.

Virtual Gaming Worlds

Virtual game worlds were seen as an important aspect of entertainment media for children and young people, and
the view was expressed that games education should be included in media education in schools. However, the
guiding role of parents and teachers in terms of self-regulation and limiting gaming time was seen as important,
as excessive time spent on media can lead to concentration problems. Concentration and a stimulus-free learning

environment must be ensured at school. The aspect of student agency was identified as part of gaming.

The Textual Subculture of Social Media

The results show that student teachers recognize the value of children's and young people's textual subculture in
social media, even when it contains symbols, images, and non-spelling text. Student teachers see this as a
contemporary literacy skill used by young people and children to express themselves and create meaningful
groups and networks. It is important for educators to understand and embrace this, even though practicing
traditional and face-to-face interaction skills is seen as an important part of the school's mission. Student teachers
recognize that literacy is enriched by the language of social media. However, some highlighted handwriting skills
as a resource that should be retained in schools, as handwriting practice develops students' fine motor skills and

promotes language learning skills.

Easy Access to Social Media via Smart Devices

The data showed that social media exposes children and young people to huge amounts of information and
uncontrolled media time, and that creating a child-centered relationship with digital life is an important shared
task for educators. Almost every child has a smart device, and it is up to educators to define, together with the
child, the limits of its use, thus ensuring the child's peace of mind as he or she grows and develops in an age-
appropriate way. Student teachers recognized the importance of a reflective relationship with smart devices and

social media, and the importance of raising pupils to be aware of their own limits. The results also showed that
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the easy accessibility of social media increased concerns about its dangers and threats. Student teachers associated
the threat with some, such as drug-friendly and sexuality-related sites and exposure to cyberbullying. Educational
responsibility was identified and even perceived as particularly important, as the teacher is seen alongside
caregivers as an important, sometimes even the only, educator who guides the child or young person towards

critical thinking and safe media use.

New Literacy as a Cultural Phenomenon

Media Related to Bullying

Increased media coverage of bullying cases was the starting point for many opinion writings. The increase in
violence among young people and children has raised concerns and bullying in school, outside school and in
virtual environments is perceived as a phenomenon that should be tackled more vigorously. They stressed that
teachers and principals do not have sufficient means to tackle bullying. In principle, student teachers pointed out
that every pupil has a constitutional right to a safe learning environment and peace of mind. Thus, the view
emerged that schools should also allow time and work free from digital activities, as providing a safe learning

environment is an important task.

Technology-Oriented School and Education

Quite a few commented on the increased use of technology in school teaching and collaboration practices. The
COVID-19 pandemic was seen as forcing schools to make the digital leap, leading to, for example, an increase in
the use of e-learning materials and a shift by higher education institutions to online courses. It was argued that
adequate resources should be guaranteed for the full use of ICT, that e-learning structures should be easy for
students to use, and that distance learning should consider the workload of teachers and the prevention of work
fatigue. The potential of technology as a channel for cooperation between home and school (such as the Finnish
cooperation platform WILMA) was highlighted, and it was suggested that it is important for teachers to pay
attention to the format of written messages to avoid misunderstandings. It was also seen that the use of technology
in formative assessment of pupils is a school responsibility and teachers should focus on providing positive
feedback to pupils on digital platforms. This was seen as contributing to pupils' self-esteem and self-perception.
It was also noted that distance learning, e-learning, the widespread use of mobile devices and the use of different

software require schools to develop security and protection of information.

Schools as Media Educators

Several opinion pieces stressed that media education is an important part of the educational mission of schools,
as media literacy is an essential civic skill for all, promoting democratic participation in society. The guiding role
of the curriculum was highlighted, as was the teacher's own example as a media user. Examples of media were
mentioned, such as trolling, commercial influence and algorithms, and many pointed out that good media
education leads to critical thinking and identification of these phenomena. Extending media education to all

citizens and ensuring that teachers are open to changes in society and update their skills and knowledge as media
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educators were seen as important. Another important task in media education was the development of emotional
and interaction skills and respectful encounters, both face-to-face and in the media world. Schools have a role to

play in supporting media education in the home, in particular in dealing with copyright issues.

Discussion

With respect to the research question, it was found that student teachers' perceptions of new literacies focus on
descriptions of textual and communicative forms of social media, technological devices, and game worlds. In
addition, they identify the cultural impact of new literacy skills as the expansion and transformation of the
educational mission of the school and the digitalization and technologization of teaching and communication
practices in the school institution. The results show that the systematic understanding of new literacies is
somewhat fragmented and narrow. No real perspectives on the development of new literacies were given, rather
the independent creativity and agency of pupils in social media through images and different forms of
communication was recognized. There was little discussion of pedagogical solutions or of the importance of new
literacy skills, other than in relation to images and social media communication channels. For example, the

opinions did not highlight pupils' agency (Hobbs, 2010) in using text formats such as audio and video.

Encouragingly, the results show that student teachers are aware of the need for teachers, school institutions and
parents to be flexible and able to innovate in a mediated world and technological culture. Responsibility and
professionalism are demonstrated by the fact that the teacher's role is first and foremost to ensure a safe learning
environment and the freedom to grow and learn, including the practice of media skills. The role of schools as
providers of media education is seen as an important and essential part of education for social inclusion and
democratic membership (Salomaa & Palsa, 2019). Schools need to strengthen these structures through which
student teachers see the school supporting their educational work at home. Research also shows that student
teachers recognize social media as a group phenomenon (Kupiainen, 2017) and the narrative value of images as
a form of self-expression for children and young people. Taking and sharing selfies was also seen as a positive
communication tool to reinforce a positive self-concept and as a way for children and young people to write a
narrative about themselves in social media (Hyvérinen et al., 2022). They also recognize the importance of student
empowerment and critical reflection skills in the educational task at school. However, the results show that there
is still much to be done in teacher education and in-service training. Teacher education also needs to develop its
media education (Niemi et al., 2018), and it would be appropriate to consider whether teacher education offers a
sufficiently broad range of media education-related courses and to reform teacher education at curriculum level
in a sustainable way (Digivisio, 2021; Tosun & Akcay, 2022).

An interesting result of the study is that student teachers identified the positive value of the textual subculture of
social media for children and young people. Student teachers see the variety of textual formats used in social
media channels as an important part of modern writing skills. This is a very positive finding. Furthermore, the
openness towards gaming (Vanttaja et al., 2017) is encouraging, as the results showed that student teachers'
attitudes towards gaming were positive from a learning perspective. Media education in teacher education is

essential to stimulate students' thinking and understanding of media education and what media education entails
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(Niemi et al., 2018). Student teachers also have a responsibility to be aware of their own beliefs and of themselves
as media users. Teacher education should challenge its students to do this. Thus, the research suggests that opinion
writing and guidance in familiarizing students with the media culture of our time is an excellent opportunity to

stimulate student teachers' thinking about media and media education.

Although these results are not applicable to all contexts, the results indicate that teacher training should guide
students to understand the diversity of new literacy skills. Teachers need to be aware of their own conceptions of
literacy and have theoretical and practical opportunities to understand what emergent literacies are and how to
implement sustainable literacy instruction in line with the principles of Hobbs (2010) and McDougall et al. (2018).
More attention should be paid to student agency and teacher education should foster the ability of student teachers
to create learning contexts that combine learning goals and content from different disciplines (Lahdesmaki, 2021),
in which media education is purposefully and systematically included. The role of students as producers and
consumers of media should be strengthened (also Erwin & Mohammed, 2022). By following the principles of
phenomenological learning (Lahdesméki, 2021), student teachers can be guided to design authentic learning
situations in which students can produce audio, video, visual and social media material such as blogs, vlogs,

podcasts, informal YouTube videos, etc.

By identifying students' informal media learning environments and their media literacies, new pedagogical
thinking and action can emerge. By combining the pedagogical thinking of media education (Kalantzis & Cope,
2012) and the principles of phenomenological learning from the perspective of student participation in learning
to planning and implementation (L&hdesmaki, 2021), the idea of Next pedagogy is presented. It is a way of
thinking and acting that combines informal and formal learning. Next pedagogy embraces students and teachers
as designers and experts in learning. In this research context, it means linking students' media concepts, skills, and
knowledge to the formal curriculum-based media education objectives of the school. A common pedagogical
space is created, for pupils and teachers, in which technology and the media worlds are seen as a shared object of
learning and development. Phenomenon-based learning (Lahdesmaéki, 2021) provides an excellent design-guided
basis for this. Exploring Next pedagogy is an interesting topic for further research. Similarly, further research is
proposed to build on this study, with a greater focus on linking social media literacy subcultures and formal

learning forms.

Understanding the diversity of literacy contributes to the implementation of increasingly diverse teaching in our
schools and ensures that new learning methods that develop multiple literacies are continuously available to all
students in schools. This will also contribute to the timely identification of learning difficulties related to literacy
(Lerkkanen, 2018) and provide ways to contribute to the prevention of the development of reading difficulties.
Most reading tests are still based mainly on traditional reading skills, i.e., the ability to read and understand printed
text. As we begin to understand the textual material produced by children and young people in informal learning

environments, we may also find new ways to develop and explore literacy in formal education.

It is very important to recognize and acknowledge that access to and understanding of information cannot be

judged by the textual source from which it is derived. What is more important is how the information is used,
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analyzed, and exploited. In media education, schools should focus more on how students search for, process, and
produce information, and respect students' agency, agency, critical thinking, and access to information (Hobbs,
2010; McDougall et al., 2018). It is the role of educators to guide these practices in a responsible, ethical, and
sustainable way. Providing adequate technological skills should therefore also be part of education (Bergeson &
Beschorner, 2020). Teacher education must be at the forefront of educational and pedagogical innovation, and
thus be able to agilely strengthen the role of media education in education programs, including through a strong
research base on the topic. Education that promotes and provides skills for the future requires vigilance in

studying, interpreting, and becoming aware of contemporary phenomena.

Conclusion

Media education is a world of possibilities, it can open a pedagogical environment for teachers where children
and young people's media skills and media worlds are combined with the learning objectives of media education
and disciplines. This study examined what new literacies can be found in the opinion writings of student teachers
in relation to media literacy. The study explored how student teachers identify new literacies as part of media

education and how these new literacies are reflected in their opinion writings.

Teacher education plays an essential role in how the visions of Finland as the most multi literate and flexible
learning model country in the world (Finnish National Agency for Education, 2021; Salomaa & Palsa, 2019;
Digivisio, 2021) can become reality. The basis for a literate lifestyle is created in early childhood education and
care and it is strengthened and further developed in basic education through diverse pedagogical methods that
strengthen the pupil's own will, choices, and positive self-concept. The opinion writing of a sixth grader
(Meretniemi 2022) gets to the heart of the matter: encouraging a reading lifestyle by respecting the pupil's freedom

of choice and at the same time challenging them to read.

Children and young people often act solely on their own understanding when producing and receiving informal
material on social media. They are often unaware of all that they are exposing themselves to in public media.
Media education is also needed to prevent the harmful consequences of digital media. Educators and researchers
need to responsibly raise issues of safety, human rights, integrity, ethics, and good childhood. Research and
knowledge of national and international standards and ethical guidelines are equally needed in the media age, as

educators are always role models for their educates through their own actions.

Similarly, student teachers should have the skills to design student-centered teaching that promotes new literacy
skills and takes learning difficulties into account (Lahdesmaki, 2021; Tarnanen et al., 2019). Through teaching,
we can contribute to good literacy skills for the children and young people of the future. Everyone should have
equal opportunities to progress on their chosen path, so that their own perception of literacy and their view of
themselves as learners is as positive as possible. Media education for student teachers, built on new literacy skills
and a diverse pedagogical mindset and community of learners, leads to sustainable professionalism and the next

pedagogical awareness.
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