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Greek teachers type of five-point Likert-type questions was used as a research tool for the research

COVID-19 and data collection. Statistical analysis and interpretation of the empirical data was
Views implemented with the statistical package SPSS 28. The main findings are: i) the
views of the research subjects about the role of the teacher - regarding the
interaction between the teacher - students, the use of teaching methods and
techniques - in the teaching process, are approximately neutral, i.e. neither positive
nor negative; ii) well over half of the teachers stated that in the case of extended

use of OE - DT, the sociality of students may be affected.

Introduction

The initial outbreak of the coronavirus - in March 2020 - resulted in the temporary suspension of educational
structures in hundreds of countries worldwide (Unesco, 2020). In Greece, this emergency situation prompted the
responsible officials of the Ministry of Education and Religious Affairs to organize and immediately utilize Online
Education - Distance Teaching (OE - DT) for students of Primary and Secondary Education (Evangelou, 2022;
Fykaris, 2021; Lionarakis et al., 2020) as Emergency Remote Teaching as it happened in many countries (Bates,
2020a; Doz & Doz, 2023; Hodges et al., 2020; Hodges et al., 2021; Lionarakis et al., 2020; Winthrop, 2020). This
form of OE - DT has some elements of Distance Education (DE). However, during its utilisation, there was no
careful and detailed training planning, as it is an immediate and forced solution to deal with an emergency situation
(Hodges et al., 2020; Khlaif & Salha, 2020; Lansangan et al., 2022; Vlachopoulos, 2020).

Nevertheless, OE - DT constitutes a tool of Information and Communication Technologies, a new form of modern

two-way audiovisual communication (Armakolas & Panagiotakopoulos, 2020, p.23), which forms very close data
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to those of face-to-face teaching, providing audiovisual stimuli - verbal and non-verbal - that reduce the isolation
of the learners (Kanellopoulos et al., 2020, p. 47). The OE - DT was applied in Greece to students of Primary and
Secondary Education, without being based on a coherent educational and pedagogical framework of principles
and methodology because the conditions were unprecedented due to the exceptional situation of the suspension
of schools (Lionarakis et al., 2020). More specifically, in this period, the reference to the term "distance learning"
focuses on the concept of the spatial distance of the participants in the teaching process and the way in which it
can be overcome, rather than the way it is scientifically exploited through contemporary research (Anastasiadis,
2020). In many cases, the emergency conditions distort the essential value of OE - DT and it is necessary to clarify
that OE - DT is not just a simulation of classroom education. OE - DT has its own characteristics, methodology

and requirements for its operation (Lionarakis, Manousou & Hartofilika, 2020).

The transition to emergency OE - DT , due to the pandemic, is a source of concern for scholars and a source of
many questions regarding the implications for the educational and teaching process itself (Onyema et al. 2020).
More specifically, at the global level, there is a strong research interest in studying the methodological and
teaching practices, as well as the personal views and attitudes of those teachers who have used OE - DT as teachers
(Akhteh et al., 2022; Ghosh, Jansz, Ghosh, 2022; Hu & Huang, 2022, Kiernan, 2020; Mouzakis et al., 2021;
Noroozi et al., 2022; Williamson et al., 2020).

In the context of this problematic, in recent research (Adu - Gyamfi et al., 2019; Fykaris, 2021; Kara & Gulfidan,
2019; Kesim, 2019; Reich et al., 2020) raises the question, related to the extent to which the role of OE - DT can
focus on meeting the urgent conditions due to coronavirus within a 'techno-centric approach’ or whether it will be
directed towards enriching teachers' and students' knowledge and skills by enhancing teaching and learning.
Through these considerations and questions, the pedagogical, didactic and social dimensions of OE - DT , which
is mentioned in a number of related researches (Abidah et al., 2020; Anastasiades, 2020;Bates, 2020a; Bates,
2020b; Kara & Gulfidan, 2019; Sivrikayai, 2019; Takahama, 2020; Zhang et al., 2020; Zhao et al., 2020).

The above are crucial elements to investigate, due to the use of OE - DT in Primary Schools, Secondary Schools
and High Schools in Greece. Consequently, it is perceived as essential to search for the meaning that teachers give
to their teaching, as well as their views regarding their ability to respond to the urgent and different circumstances
related to the utilization of OE - DT during the period of COVID-19 (Mishra et al., 2020; Mouzakis et al., 2021).
For the above reasons, the main research objective of this study is to investigate the views of Greek teachers

regarding the teaching approaches they used in their online classrooms during the period of COVID-19.

Method

Research Questions

The research questions of this study are formulated as follows:
1st research question: To what extent do the research subjects consider that OE - DT promotes interaction
(dialogue, participation, questions, etc.) between teacher-students in teaching?

2nd research question: To what extent do the research subjects consider that with OE - DT the teacher is
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able to differentiate his/her teaching taking into account the interests of the students? (the differentiation
of teaching is related to the improvement of teaching).

3rd research question: To what extent do the research subjects consider that with OE - DT the teacher can
make use of alternative teaching techniques (brainstorming, conceptual mapping, etc.)?

4th research question: To what extent do the research subjects consider that with OE - DT students develop
skills of critical perception of information data?

5th research question: To what extent do the research subjects consider that in case of extended use of OE -
DT, students' sociability in teaching can be affected? (we are interested in whether students' social skills

are impaired).

Sample

The population of the research consists of all teachers and teachers of literature (philologists) in Primary and
Secondary Education throughout Greece. The research was conducted from the beginning of May to the end of
June 2021. The sample of the research was drawn from teachers and philologist in schools - primary schools,
secondary schools, high schools - all over Greece. The research sample consists of 734 teachers. Of the 734
teachers, 381 (51.9%) are Primary Education teachers and 358 (48.1%) are Secondary Education teachers of
literature (philologists). It is worth noting that no statistically significant correlations were found between
variables such as age and gender. However, statistically significant correlations were found between 2 question
variables and teachers' specialization (Tables 7 and 8).

The sample was selected by “cluster random sampling” (Cohen et al., 2000) from a list of all primary and
secondary schools in the whole country. More specifically, 1,000 school units (primary schools, secondary
schools, high schools) were randomly selected from the total list of school units. Then, from these 1,000 school

units, a sample of 734 teachers was drawn up and asked to complete the research questionnaire.

Data Collection

For the implementation of the proposed research and for data collection, was used as a research tool a structured
questionnaire with "closed" type five-point Likert scale questions, which facilitate the connection with the
objectives and research questions of the proposed research (Robson & McCartan, 2015) and satisfy the following
two parameters: that their values are mutually exclusive and cover the whole range of possible answers. At the
same time, the scale was chosen up to 5 to give more reliability with the existence of several alternative answers.
The options are as follows: 1= Not at all, 2= Slightly, 3= Moderately, 4= Very, 5= Extremely. In this paper, 5 of

the 23 questions of the questionnaire are analysed.

The questionnaire was constructed on the Google Forms online platform because this allows it to be shared in a
short period of time with the research subjects and "allows us to have large samples of responses with relatively
little additional effort" (Robson & McCartan, 2015). In addition, this ensures the anonymity of the research

subjects, which is a key element of the reliability of the research. The link created corresponding to the
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questionnaire was emailed to the research subjects. Upon completion of the questions and submission, the
questionnaire database was updated in real time to allow immediate access to the research data for further
statistical processing and analysis by the researcher. At the same time, uniqueness in the completion of the

questionnaire for each research subject was also ensured.

The statistical analysis, processing and interpretation of the empirical data was carried out using the statistical
package SPSS 28. More specifically, the analysis of the questions was performed as follows:

o first, the reliability of the questionnaire was checked using the Cronbach - Alpha index.

o then an analysis of the frequencies obtained from the recordings of the answers given was carried out.

o finally, a One-way ANOVA means test was carried out in order to establish statistically significant

relationships between the variables.

In conclusion, a major limitation of the research is the number of the sample, which consists of a total of 734
teachers, which does not constitute 10% of all active teachers in primary education and teachers of literature in

secondary education throughout the country. Consequently, the results are not generalisable.

The Survey Variables

Through the research questions of this paper and then through the statistical analysis, processing and interpretation
of the empirical data, the relationship and effects of the independent variable on the dependent variable are
examined. In this research, the independent variable is OE - DT for students of Primary and Secondary Education,
which the researcher manipulated to capture the effects of this manipulation. The dependent variable is the views
of Primary Education teachers and Secondary Education teachers' views (filologists) on the effect of the
implementation of OE - DT on the teaching approaches they utilize in the online classrooms during the period of

COVID-19. The dependent variable is recorded through the responses to the questionnaires.

Reliability of the Research Tool

The reliability of the questionnaire was checked by Cronbach's Alpha reliability index and it was found that it has
a value of a=0.930>0.7 in all variables. Consequently, the questionnaire is considered reliable due to the

satisfactory and high value of the index.

Results

Data Analysis in Terms of Frequency for 5 Research Variables - Questions

In the variable-question (1): 'To what extent do you think that OE - DT promotes interaction (dialogue,
participation, questions, etc. Of the 734 teachers who completed the questionnaire (see Table 1), 111 (15.2%)
answered "Not at all", 337 (46%) answered "Slightly", 236 (32.2%) answered "Moderately", 43 (5.9%) answered
"Very" and 5 (0.7%) answered "Extremely". Consequently, a high percentage (78.8%) of teachers responded

between "Slightly" and "Moderately" (as shown below and in Table 6 of means and standard deviation).
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Table 1. The Frequencies in Relation to the Question - Variable (1)

Variable (1) Frequency Percent (%)
Not at all 111 15.2
Slightly 337 46.0
Moderately 236 32.2
Very 43 5.9
Extremely 5 0.7
Missing Value 2
Total 734 100

In variable-question (2): "To what extent do you think that with OE - DT the teacher has the possibility to
differentiate his/her teaching taking into account the interests of the students (we are interested in whether students'
social skills are impaired) " of the 734 teachers who completed the questionnaire (see Table 2), 95 (13%) answered
"Not at all", 223 (30.5%) answered "Slightly"”, 271 (37.1%) answered "Moderately”, 128 (17.5%) answered
"Very" and 14 (1.9%) answered "Extremely". Consequently, a relatively high percentage (67.6%) of teachers
responded between "Slightly" and "Moderately".

Table 2. The Frequencies in Relation to the Question - Variable (2)

Variable (2) Frequency Percent (%)
Not at all 95 13.0
Slightly 223 30.5
Moderately 271 37.1
Very 128 17.5
Extremely 14 1.9
Missing Value 3
Total 734 100

In variable-question (3): 'To what extent do you think that with OE - DT the teacher can make use of alternative
teaching techniques (brainstorming, conceptual mapping, etc. )?" of the 734 teachers who completed the
questionnaire (see Table 3), 49 (6.7%) answered "Not at all", 197 (26.9%) answered "Slightly", 254 (34.7%)
answered "Moderately", 200 (27.3%) answered "Very" and 32 (4.4%) answered "Extremely". Consequently, over

3/5 of the teachers (62%) answered between "Moderately" and "Very".

Table 3. The Frequencies in Relation to the Question - Variable (3)

Variable (3) Frequency Percent (%)
Not at all 49 6.7
Slightly 197 26.9
Moderately 254 34.7
Very 200 27.3
Extremely 32 44
Missing Value 2
Total 734 100
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In variable-question (4): "To what extent do you think that with OE - DT students develop critical thinking skills
of information data?" of the 734 teachers who completed the questionnaire (see Table 4), 74 (10.2%) responded
"Not at all", 299 (41%) responded "Slightly", 282 (38.7%) responded "Moderately", 67 (9.2%) responded "Very"
and 7 (1%) responded "Extremely". Consequently, a fairly high percentage (79.7%) of teachers responded
between "Slightly" and "Moderately™.

Table 4. The Frequencies in Relation to the Question - Variable (4)

Variable (4) Frequency Percent (%0)
Not at all 74 10.2
Slightly 299 41.0
Moderately 282 38.7
Very 67 9.2
Extremely 7 1.0
Missing Value 5
Total 734 100

In the variable-question (5): "In the case of extended use of OE - DT, to what extent can students' sociability
during teaching be affected? (we are interested in whether students' social skills are impaired)" of the 734 teachers
who completed the questionnaire (see Table 5), 57 (7.8%) answered "Not at all", 124 (17%) answered "Slightly",
171 (23.5%) answered "Moderately”, 269 (36.9%) answered "Very" and 108 (14.8%) answered "Extremely".
Consequently, about 3/5 of the teachers (60.4%) answered between "Moderately” and "Very".

Table 5. The Frequencies in Relation to the Question - Variable (5)

Variable (5) Frequency Percent (%0)
Not at all 57 7.8
Slightly 124 17.0
Moderately 171 235
Very 269 36.9
Extremely 108 14.8
Missing Value 5
Total 734 100

Means and Standard Deviation of VVariables

Table 6 shows the means and standard deviation of the variables. In the variable-question (1) the mean is 2.3087
(St.Dev.=0.82225), i.e. it is well above the 2 corresponding to the answer "Slightly”. Consequently, the
respondents’ views are approaching neutrality (see Table 6). In the variable-question (2) the mean is 2.6484
(St.Dev.=0.97689), i.e. it is below 3 and more specifically between 3 corresponding to the answer "Moderately"
and 2 corresponding to the answer "Slightly”. Therefore, the views (or statements) of the respondents are

approximately in the middle - neutral, i.e. neither positive nor negative (Table 6). In the variable-question (3) the
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mean is 2.9577 (St.Dev.=0.99223), i.e. it is close to 3 which corresponds to the answer "Moderately". Therefore,
the views (or statements) of the respondents are above the mean, i.e. they move away from negative statements
and neutrality and tend towards positive statements. In the variable-question (4) the mean is 2.4979
(St.Dev.=0.83390), i.e. it is well above the 2 corresponding to the "Slightly" response. Consequently, the
respondents' views are approaching neutrality. In the variable-question (5) the mean is 3.3388 (St.Dev.=1.15389),
i.e. it is well above 3 corresponding to the answer "Moderately". Therefore, the views (or statements) of the

respondents are well above the mean, i.e. they are away from neutrality and are relatively positive.

Table 6. Means and Standard Deviations of the 5 Question Variables

Question variables N Minimum Maximum Mean Std. Deviation
Question variable (1) 732 1.00 5.00 2.3087 0.82225
Question variable (2) 731 1.00 5.00 2.6484 0.97689
Question variable (3) 732 1.00 5.00 2.9577 0.99223
Question variable (4) 729 1.00 5.00 2.4979 0.83390
Question variable (5) 729 1.00 5.00 3.3388 1.15389

Statistically Significant Correlations with the Variable **Specificity"

The Independent Samples Test (see Table 7) revealed that there is a statistically significant difference between
the views of the two disciplines (p=0.000<0.05) for the variable - question (3) with the philologists rating this
statement more positively (Mean=3.1193, St.Dev.=.99427) compared to the teachers (Mean=2.8079,
St.Dev.=.96779).

Table 7. Statistically Significant Correlations Between the Variables Specificity & Variable 3

Specificity N Mean Std. Deviation Sig. (2-tailed)
Teachers 380 2.8079 .96779 .000
Philologists 352 3.1193 .99427

The Independent Samples Test (see Table 8) revealed that there is a statistically significant difference between
the views of the two disciplines (p=0.004<0.05) for variable (5), with the philologists rating more positively the
specific statement (Mean=3.4657, St.Dev.=1.09582) compared to the teachers (Mean=3.2216, St.Dev.=1.19455).

Table 8. Statistically Significant Correlations Between Specificity and Variable 5

Specificity N Mean Std. Deviation Sig. (2-tailed)
Teachers 379 3.2216 1.19455 .004
Philologists 350 3.4657 1.09582

Discussion

From the answers of both teachers and philologists - as shown in frequency Table 1 - 5 and in Table 6 of averages
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- to the above five questions, it is clear that the views of both teachers and teachers of literature are approximately
neutral, i.e. neither positive nor negative, regarding on the implementation of teaching approaches they used in
online classrooms during the period of COVID-19. It is noted that only in 2 questions (see Table 7 and 8), it is
found that there is a statistically significant difference in terms of the variable: "specialization”, with philologists

scoring more positively on these statements compared to teachers.

More specifically, in question (1) a high percentage (78.8%) of teachers answered between the statements
"Slightly" and "Moderately" (see Table 1 and 6).Typically, similar statements arise in a survey (Mouzakis et al.,
2021) where teachers point out that the lack of interactivity and meaningful contact between teacher and students
resulted in students being limited to a "passive receiver role”. In related research (Anastasiadis, 2020; Cardullo et
al., 2021; Jimoyiannis et al., 2021; Kocoglu & Tekdal, 2020; Korkmaz & Toraman, 2020; Kraft et al., 2020;
Moser et al., 2021; Mouzakis et al., 2021; Verma & Priyamvada, 2020) is reported on the reduced interaction
between teacher and students and the limited participation of students in the teaching and learning process. Also,
very recent research (Adarkwah, 2021; Orhan & Beyhan, 2020) found that OE - DT was less successful than
formal education due to the lack of communication and interaction. These data support the fact that the element

of interaction between students in the OE - DT process is a major concern (Kesim, 2019; Fykaris, 2021).

In question (2), a relatively high percentage (67.6%) of teachers answered between the statements "Slightly" and
"Moderately" (see Table 2 and 6). In a related question to the last question, in question (3), more than 3/5 of
teachers (62%) answered between the statements "Moderately” and "Very" (see Table 3 and 6). In these two
questions - regarding modern teaching methods and techniques - where a neutrality in teachers' statements
emerges, research and studies have been identified where this neutrality and ambiguity are related to this neutrality
and ambiguity. More specifically, on the one hand, in studies (Adu - Gyamfi, et. al., 2019; Doghonadze et al.,
2020; Kocoglu & Tekdal, 2020) teachers did not consider the remote teaching implemented during the pandemic
as the traditional teacher-centered teaching method was applied, as well as pointed out the inability to implement
modern teaching methods and techniques due to lack of computer knowledge and lack of preparation time
(Hebebci et. al., 2020). On the other hand, in relevant studies on this topic (Adu-Gyamfi et. al., 2019; Fykaris,
2021) it was found that, usually, lecturers use the same teaching tools and the same teaching methodology that
they use in face-to-face teaching. Also, other studies (Jimoyiannis et al.,2021; Lapada et al., 2020) revealed that
teachers were willing to use new learning practices and online tools, noting that many students were more involved
in learning activities through technology and modern teaching methods and techniques compared to their presence
in face-to-face teaching (Bergdahl & Nouri, 2020). The above ambivalent views confirm the neutrality revealed
by the teachers' statements in this study in questions (2) and (3) regarding modern teaching methods and

techniques such as differentiated teaching, brainstorming, conceptual mapping.

In question (4), a fairly high percentage (79.7%) of teachers answered between the statements "Slightly" and
"Moderately" (see Table 4 and 6). With these statements are relevant to the data reported in a related research
(Niemi & Kousa, 2020) in which it is stated that with the use of OE - DT , many times, the emphasis is placed on
the transmission of information, so that both the pedagogical conditions that should govern a learning environment

and the cultivation of students' skills, such as critical thinking, creativity, etc., are neglected.
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In question (5), well over half of the teachers (60.4%) answered between the statements "Moderately" and "Very"
(see Table 5 and 6). These data are confirmed by other studies (Cardullo et al., 2021;Carretero Gomez et al., 2021;
Moser et al., 2021; Mouzakis et al., 2021; Stakhteas & Stakhteas, 2020; Unesco, 2021) where it is reported that
the socializing function of the school - which is so essential for students' learning and development - seems to be
affected and not to take place due to the utilization of OE - DT . Characteristically, a similar study (Orhan &
Beyhan, 2020) found that the lack of social interaction and visual contact with students, as well as the absence of

feedback reduced, according to teachers, the effectiveness of OE - DT .

In conclusion, it can be seen that regarding the implementation of teaching approaches in in online classrooms
during the period of the coronation, a high percentage of teachers (about 75%) in 3 of the 5 sub-questions -
concerning the interaction (dialogue, participation, questions, etc.) between teacher and students, the improvement
of teaching by differentiating teaching, the development of critical perception skills of information data by
students - indicate the options "a little" and "moderate”. In the remaining 2 questions - concerning the teacher’s
use of alternative teaching techniques (brainstorming, conceptual mapping, etc.) and students' fading sociality
during instruction - well over half of the teachers (about 61%) state the options "moderately" and "a lot". Based
on this, it can be argued that the teaching approaches implemented by the teacher OE — DT require a different
approach and management by the teacher compared to face-to-face teaching since the characteristics,

methodology and requirements for OE - DT change.

Conclusion

From the results of the research and the testing of the research questions on the factors investigated, some useful
conclusions are drawn, which are coded as follows: i) The views of Greek teachers regarding on the
implementation of teaching approaches they used in online classrooms during the period of COVID-19 are neutral,
i.e. neither positive nor negative. More specifically, teachers and philologists state in a fairly high percentage the
options "Slightly" and "Moderately" regarding both the interaction (dialogue, participation, questions, etc.)
between teacher - students when using OE - DT and the possibility for students to develop skills of critical
perception of information data. They also indicate a high percentage of "Moderately™ and "Very" options both in
terms of the teacher's ability to teach differently based on the needs of the students and the teacher's ability to use
alternative teaching techniques such as brainstorming, concept mapping, etc. At the same time, this ability of the

teacher to make use of alternative teaching techniques is rated more positively by philologists than by teachers.

ii) The above findings related to the pedagogical and instructional management by Greek teachers and in particular
to methods and teaching techniques used in online classrooms, demonstrate that OE - DT is not a "panacea” but
is distinguished by both advantages and disadvantages. In more detail, on the one hand, in OE - DT , the teacher,
by using new technologies, taking into account the interests of students, can guide them to approach - by using
alternative teaching techniques, such as brainstorming, etc. - the learning process in a multifaceted way, i.e. to
interact and operate in a multimodal way in the approach to the learning object and, by extension, in teaching. On
the other hand, it is worth noting that even in the second pandemic period - the period October 2020 to early May

2021 - although it was expected that substantial actions on the pedagogical dimensions of OE - DT would be
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implemented, it is found that they focused on the technological dimension instead of designing and implementing
a pedagogical framework. This fact led to the uncritical transfer of the functions of the school environment to an
e-learning system that shaped the teacher-centered character of OE - DT and the reduced interaction between
teacher - student (Anastasiadis, 2020). Therefore, it is found that there is an increased possibility that any teaching,
where new technologies are utilized and in this case OE - DT , will be "lost" in a useless tour, without a clear
orientation to its deeper meaning. Consequently, the teacher plays a crucial role and is required to reflect on the
type of teaching tools to be utilized in his/her teaching and on the time and duration of the teaching to be utilized
(Al- Ghasab, 2022; Fykaris, 2021;Solé-Llussa et al., 2022).

iii) Well over half of the teachers and philologists stated that in the case of extended use of OE - DT the sociality
of students may be affected. However, in this case it is worth noting that philologists rated it more positively than
teachers. From these results, it can be concluded that although OE - DT tends to become less impersonal, since a
variety of electronic tools and audiovisual media are used, the sociality of students is affected, to a fairly large
extent, during the utilization of OE - DT (Clark, 2020; Stakhteas & Stakhteas, 2020), thus affecting the socializing
function of the school, which is essential for the all-round development and learning of students. It can be argued
that this issue acquires particular importance in the context of the teaching process as well, since Didactics and
by extension the learning process, constitute complex and multifactorial processes, where the emphasis is not only
on the cognitive but also on the social, emotional, psychomotor and experiential factors. Consequently, it is worth
noting that while the potential of OE - DT and new technologies in the teaching process is useful, however, it is
impractical to replace face-to-face teaching and interaction between students and should not "reinforce students’

indirect or direct dependence on it or attachment to any kind of screen” (Fykaris, 2021, p.191).

Based on the above, it is important for the teacher to gain a critical understanding of the new realities shaped by
the pandemic with the urgent use of OE - DT in the educational process (Koulaouzidis, 2022). In particular, a
reflective dialogical process on the part of the teacher who is able to recognize the new realities, to reveal the
advantages and disadvantages of the utilization of OE - DT , to build from the outset his new roles, is Very likely
to accept crucial for the restoration of the disharmony caused by the urgent utilization of OE - DT in all educational
levels (Koulaouzidis, 2022). At the same time, a key objective of the teacher's utilization of OE - DT expertise is
necessary to reflect and reflect on the appropriateness of teaching practices. When utilizing OE - DT, it is
necessary for the teacher to attach particular value to his/her pedagogical role and more specifically to the
individual roles it encompasses (Zhang & Lin, 2019) since his/her role in OE - DT is crucial with regard to support,

communication, activating students and developing collaborative learning.

At the same time, the teacher's priority in the use of OE - DT and teaching in online classrooms should not be the
"instrumental” or "wooden" technological transformation, but the pedagogically and didactically established use
of OE - DT from the perspective of each scientific field that focuses on the learner, will be based on the
collaborative nature of those involved in the process (students - students, students - teachers, teachers - teachers),
interaction and the construction of knowledge at a distance (Evangelou, 2022). The dominant issue for all
stakeholders - state, teachers, students, parents/guardians - with the use of OE - DT in primary and secondary

schools is, apart from the correct and effective pedagogical and instructional design, to focus on the learning of
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our students and in particular on "teaching them how to learn" (Lionarakis et al., 2020).

In conclusion, the views of the Greek teachers on the teaching approaches during the implementation of OE - DT
show that there are not the same characteristics and the same methodology as face-to-face teaching. The
implementation of OE - DT not only affects not only the teaching approaches that teachers will use - compared to
face-to-face teaching - but also the sociality of students since the present study found that OE - DT does not
promote to a great extent the interaction between teacher - student, as well as weakens the social skills of students.
For this reason, it is necessary for the teacher when implementing teaching approaches in OE - DT to understand
that he/she is called upon to face new challenges and new pedagogical conditions that change the usual educational
interactions (that occur in face-to-face teaching) and of course to formulate a new framework of interaction,
reinforcement and guidance of students, through the cultivation of skills of active search, critical reading and
approaching of students' information data as well as development and development of skills of active search,

critical reading and approaching of students' information.
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