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	Facebook Live has become a means of teaching and learning in many parts of the world. This paper, thus, reports an examination of teaching English through Facebook Live and students’ experiences of learning on it in the COVID-19 pandemic. It as participatory action research employed observation of self-managed Facebook Live streaming, and an online semi-structured interview with students and parents. The intervention of Facebook Live consisted of three strategies: pre-recorded video streaming, live teaching and a combination of both. This paper reports on how students in absence of a physical classroom learned English through Facebook Live, developed communicative skills and gained ICT skills. Although the teacher’s lessons on Facebook Live were appreciated by students and parents as students could get ideas for speaking English, students expressed concerns if they could interact with the teacher and friends. Facebook Live associated with videoconferencing tools, however, can complement physical classroom learning in crises and normal situations. 
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[bookmark: OLE_LINK7][bookmark: OLE_LINK8]Introduction

COVID-19 pandemic has caused severe effects in the field of education worldwide and it has led to the closure of schools, colleges and universities in almost all countries (Setiawan, 2020). All the schools and the majority of universities in Nepal have been locked down since March 2020 immediately after the outbreak of COVID-19 across the world including Nepal. Many schools and universities across the world have adopted the online mode of learning as soon as the lockdown was announced to prevent the spread of coronavirus and keep people safe. Internet facilities have been considered as immediate alternative ideas to continue teaching and learning from home (Chick et al., 2020). However, only few urban private schools and colleges, and few departments at some universities have attempted to utilise freely available ICT apps such as Zoom, Teams, Google Meets, Facebook Messenger and Skype to teach their students from home. Moreover, we have observed that various social media such as YouTube, Twitter and Facebook have been worldwide popular among the new generation students who are highly engaged in the digital and social networks. Facebook, one of the most popular social networking websites, which allows users to share and exchange profiles, photos and videos with others, can be a useful tool in teaching various subjects including the English language (Srirat, 2014).

The use of Facebook for connecting with others and developing community relations and businesses has grown and become one of the key tools to create a brand (Shen & Bissell, 2013). The use of information and communication technology (ICT) in education in developing countries has been argued that ICT fosters the quality of education, critical thinking skills and creativity, and broadens the economic scope in this global information society (Shields, 2011). The use of Facebook, an ICT tool in the learning process, has become a catalyst (Pimmer et al., 2012). Kabilan et al., 2010). Students can utilise Facebook in their learning of English, and teachers can integrate it as a meaningful educational tool. Facebook allows account holders to create social group, participate in group interaction and share ideas with members (Bissessar, 2014). Likewise, a live video streaming platform provides users with an opportunity for sharing events and teaching contents (Rossetti, 2018). 

The appropriate use of ICT can improve educational quality, fosters critical thinking skill, expands access, increases financial sectors and facilitates inclusion in this expanding global information society (Shields, 2011). However, [name deleted to maintain the integrity of the review process] argue that particularly government schools and universities without government funding and reliable source of income for the ICT project, having ICT illiterate teachers and administrative staff, and without ICT infrastructure cannot afford to adopt e-based learning. Although Nepal has a firm policy for the integration of ICT in education and focuses on the need for ICT to transform traditional pedagogies to modern learning to align with global practices, the lack of specific strategies for equipping schools with ICT infrastructure and teachers with ICT knowledge and skills will differ the expected implementation and achievement [name deleted to maintain the integrity of the review process]. For example, the National Curriculum Framework for School Education in Nepal 2007 has emphasised the use of ICT in classroom teaching, transforming traditional pedagogy to modern learning and improving the quality of education (Ministry of Education and Sports, 2007). The School Sector Reform Plan (SSRP) 2009-2015 is intended to improve the quality of education by equipping schools with ICT infrastructure and teachers with ICT knowledge and skills (Ministry of Education, 2009). Likewise, the Government of Nepal has developed the School Sector Development Plan (SSDP) 2016-2023 to equip students with ICT knowledge and skills so that they become ready as globally competitive citizens (Ministry of Education, 2016). In relation to teachers’ pedagogical connection with ICT in the classroom, [name deleted to maintain the integrity of the review process] suggest that teachers need to be trained to use available ICT resources and gradually transform their traditional pedagogies to modern learning to achieve expected curriculum goals.

With the increasing use of the internet in personal and professional life in Nepal, the use of digital technology in education has promoted online modality as distance education and elevated its popularity. ICT is believed to be one of the key components for improving the quality of education in Nepal (Laudari & Maher, 2019). Facebook, the most popular social networking site in Nepal, has become a means for communication, information and learning. While more than 2.6 billion people use Facebook across the world (Tankovska, 2021), Nepal had nearly 9.3 million Facebook users (33% of the total population) in 2017 (Ministry of Communication and Information Technology, 2019). It is estimated that where about 75% of the total population have access to the internet, about 70% of the total population use Facebook for various purposes such as personal communication, business and education. The internet in the prolonged pandemic crisis has been realised as a fundamental need to adopt an alternative mode of teaching and learning. The present research, thus, aimed to answer three questions: How does Facebook Live help students learn English? How is basic school students' experience of learning the English language through Facebook Live streaming? And what specific strategies do they follow to learn communicative skills by watching Facebook Live?  
[bookmark: _Toc54976664][bookmark: _Toc55473431]Online and distance learning

Web-based learning technologies have extensively expanded open, flexible, and distance educational environments (Rice et al., 2020). Some of the trends like fully online learning, blended and hybrid learning, open learning and (Massive Open Online Courses) MOOCs can be observed to understand how the technology is changing the way the teachers teach (Bates, 2018). In his analysis of telemedicine in rural Nepal, Thapa (2011) explored how computer technology augmented educational and healthcare services in the Himalayas and identified various challenges such as low digital literacy, over-dependency on a focal actor, and poor physical infrastructure. In their study in India and Maldives, Thukral et al. (2012) investigated that online training was observed as a feasible and effective method of training for health professionals in acquiring knowledge and skills related to new-born care and that all the participants expressed satisfaction with content and delivery of the module. Similarly, a cross-sectional qualitative survey (Maré & Mutezo, 2020) in South Africa showed that students were increasingly taking part in an online learning environment and the results showed a positive impact of e-tutoring on students’ interaction and performance.

[bookmark: _Toc56010370][bookmark: _Toc56010371]There can be various challenges for L2 (foreign and second language) instructors and material designers to plan and conduct online and distance learning (Reinhardt, 2020). Anderson and Dron (2011) earlier reported that technology can play a significant role to determine the potential pedagogies and provide learners with opportunities for developing their net presence. Qualitative research (Blackmon & Major, 2012) in the USA explored that although students had a high level of satisfaction from online learning and courses, they still struggled to balance online courses and work responsibilities simultaneously. In their analysis of ICT use in higher education in Nepal, [name deleted to maintain the integrity of the review process] reported that teachers’ limited knowledge and skills of ICT prevented them and their students to effectively use the available ICT facilities in academic activities. In an analysis of informal online learning, Holland (2019) found that the use and design of interactive Web 2.0 platforms for informal learning which included MOOCs, community discussion boards, email lists, internet browser, digital learning objects, websites, blogs and Facebook in teaching and learning activities increased students’ learning autonomy. Catalano (2014) suggested that using the principles of universal learning design can help develop distance education for all students including those with special needs. In the context of Nepal, Pangeni (2016) focused on digging out the contextual reality of open and distance learning (ODL) practices to develop and implement the online mode of learning. He suggested that the ODL as an option to the traditional model of education can complement the existing physical classroom pedagogies. However, Phirangee and Malec (2017) in a case study in Canada explored high dropout rates for some reasons such as the feeling of isolation and helplessness in their study. Laudari and Maher (2019) suggested incorporating ICT in teacher education to prepare qualified and skilful teachers.
 
[bookmark: _Toc56060192][bookmark: _Toc56060262][bookmark: _Toc56273584]The use of Facebook and its affordances in language teaching and learning

Live streaming on various social networking websites such as Facebook, YouTube, Viber, Teams, Zoom, Meet and WhatsApp has become one of the great methods of teaching and learning among teachers and students (Hou et al., 2019). A study (Bridge et al., 2009) conducted on video streaming at Wayne State University in the USA investigated that medical students preparing their entrance test on live video streaming had similar results to the results of those who had normal classroom learning and further suggested offering students video streaming to support their learning styles. Similarly, research in Vietnam (Diep, 2019) reported that the teaching of English on live streaming using YouTube, Facebook, and many other live streaming platforms was a highly feasible and profitable business model in the Vietnamese market. Lu et al. (2018) in China revealed that both viewers and streamers desired deeper channels and live streaming gradually became popular means for various ideas. In their analysis of students’ experiences of learning through live streaming, Wu and Gao (2020) reported that the growth of live video streaming technology provides educators and learners with new possibilities for transforming school education. A survey (Chen & Lin, 2018) in Taiwan showed that approximately 65% of Taiwanese people watch live streams via social network sites to get rid of stress.

Facebook Live streaming offers real-time interaction such as comments and reactions including like, love, haha, wow, sad and angry and sociality (Haimson & Tang, 2017). For example, English and Duncan-Howell (2008) earlier reported that the use of Facebook supported students during their teaching practicum and further suggested creating an online community of students for communication and collaboration. In addition, YouTube Live Streaming can be an effective tool for teaching and learning (Aniroh et al., 2018). Buzzetto-More (2015) investigated that the use of YouTube videos enhanced students’ learning and understanding of course content by increasing their engagement in audio-visual materials. However, they argued that their attitude towards digital technology was significant in their use of it in their learning activities.

[bookmark: _Toc56010372][bookmark: _Toc56060193][bookmark: _Toc56060263][bookmark: _Toc56273585]Strategies for learning communicative skills

Various strategies can help second language learner’s learning of new language (Ranjan & Philominraj, 2020). For example, students’ communicative skill can be improved by applying different activities such as an information gap, a jigsaw puzzle, games, problem-solving, and role-playing (Oradee, 2012). Zhu (2012) reported that students in China learnt English with the effective use of games and actively participated to develop their basic skills of listening and speaking. In their study in Ecuador, Toro et al. (2019) identified important strategies for developing learners’ communicative competence such as the use of modelling, repetition, and pair and group work. Davis et al. (2018) in the Netherlands discovered cooperative learning, simulation and gaming, and interactive multimedia as three important strategies for active learning. Moreover, Şimşek and Direkci (2020) suggested that students playing digital games could learn English expressions in in-game communication.

Project-based learning can develop students’ enthusiasm, confidence, creativity, and self-directed and collaborative learning ability in the online and distance mode of learning (Putri et al., 2017). The availability of technologies such as computers, free internet connection, language laboratory and memory devices play a significant role in developing teaching and learning activity and students’ independent learning habit (Christine & Ienneke, 2020). In addition, MOOC can promote cooperation, direct engagement and open communication between learners, and help achieve learning goals of English communication and presentation skills (Yaşar, 2020). A case study (Arfae, 2020) in Iran emphasised that applying critical thinking skill would support foreign language learners’ speaking skills. In their study in Spain, Ruiz de Azua, Ozamiz-Etxebarria, Ortiz-Jauregui and Gonzalez-Pinto (2020) revealed that medical students who participated in social and communication training developed various skills such as empathy, active listening, social, interviewing and risk communication, and strategies to deal with complicated patients. Kawther (2020) in Iraq found that the application of an oral test for foreign language learners was observed as an effective means to assess their speaking activities and developing communicative strategies. However, [name deleted to maintain the integrity of the review process] suggested that schools in Nepal need to adequately prepare their teachers and students to utilise ICT and to improve students’ listening and speaking skills.

[bookmark: _Toc54976667][bookmark: _Toc55473434]Research design: Participatory action research

This study investigated the efficiency of Facebook Live streaming in teaching basic English communication to Basic School (Year 5 – 8) students in the COVID-19 pandemic. It as participatory action research (McIntyre, 2007) employed observation of self-managed Facebook live streaming and semi-structured interview to gather qualitative information (Cohen et al., 2013). Documentary analysis (Fitzgerald, 2012) supported identifying research gap and theoretical idea to follow data analysis. The intervention design comprised the following processes: Planning of the materials, carrying out the actions, observation and collection of feedback, and reflections. 

Planning: Following the lockdown of schools with the outbreak of the COVID-19 pandemic in Nepal in March 2020, Facebook Live was executed to teach basic English. The Facebook Live teaching, an alternative way of helping particularly Basic School students who were at home in absence of a physical classroom, was expected to engage students in learning activities. The live streaming was scheduled at noon and the notifications were circulated to students and parents on the Facebook wall on weekdays at 11:30 AM. In the beginning, the home quarantined students’ problems were identified. Students were not getting an opportunity to learn English because of the pandemic situation. To solve this identified problem, a plan of Fifty days of teaching English communication was designed with pre-recorded video lessons and live teaching materials. Basic School students and their parents were involved in this study. 

Action: Execution of plan consisted of three strategies of going live on Facebook: broadcasting pre-recorded audio-visual record, live teaching and fusion of both. Initially, pre-recorded materials, which contained the voice of an English native speaker, were streamed on Facebook Live. Following the comments from students, live teaching was executed. Then, both pre-recorded audio-visual materials and live teaching were combined. Students started to watch live sessions with simple basic language functions such as greetings, thanking and requesting. It progressed through the grammatical structure and some more complex topics to get them communicating effectively in English. Lives were broadcasted step-by-step on each topic and learners were given frequent opportunities for the practice of the lesson by pausing live teaching.

Observation: Following the teaching on Facebook Live, students’ engagements were observed by following their participation and comments on Facebook Live, and their feedback was collected from their chat in the messenger group and the Zoom meeting which was organised after each week. 

Reflection: After each day of live teaching, the intervention activities were reflected on a daily diary which provided feedback to improve the following day live teaching on Facebook pages (School’s Facebook page and researcher’ personal Facebook account). The cycle of reflection continued throughout the entire intervention period (seven weeks). The daily reflection of live teaching on the pages helped improve daily teaching plans.
[bookmark: _Toc54976668][bookmark: _Toc55473435]  
[bookmark: _Toc56010374][bookmark: _Toc56060195][bookmark: _Toc56060265][bookmark: _Toc56273587]Data collection procedure

We involved 10 students (Year 5 – 8) in this study based on their voluntary participation to gather their experiences of learning from Facebook Live streaming (Denzin & Lincoln, 2017). Also, we interviewed each student's one parent (10 parents) to gather their responses to teaching through Facebook Live. The parents were approached through personal contact for the interviews who were observing their children’s engagement on Facebook Live streaming. Students and parents were contacted on phones, Zoom, Facebook Messenger and Facebook page, and followed up to obtain informed consent for interviews. Participants were interviewed by using Zoom, Facebook messenger and phone on multiple occasions and interviews were recorded on mobile device and laptop. Students’ participation and engagement in the live sessions were obtained from the Facebook pages. Also, screenshots helped capture important comments on the pages. An observational diary was made to follow a systematic analysis of data. The phenomenological approach as suggested by Creswell and Creswell (2017) provided an idea to explore a wide range of lived experiences of teaching English on Facebook Live and students’ learning on the Facebook Live streaming. All the names used in this paper are pseudonyms.

[bookmark: _Toc56010375][bookmark: _Toc56060196][bookmark: _Toc56060266][bookmark: _Toc56273588]Thematic analysis

The data gathered through interviews and observations were analysed thematically based on the idea of Braun and Clarke (2006). Audio and video records of interviews were transcribed, organised into specific themes and interpreted descriptively and critically. An inductive coding scheme helped identify themes from data, organise data into the themes and follow the analysis of data. Various archived documents such as journal articles, theses, books, website information, government documents and newspapers were read against the data gathered through interviews and observations. 
 
[bookmark: _Toc54976670][bookmark: _Toc55473437]Findings

The analysis of a wide range of qualitative information explored through the intervention study has informed about how the Facebook Live tool can be utilised to mitigate crises such as the COVID-19 pandemic and engage students in their learning from home in absence of normal physical classroom learning. Findings suggest that the pandemic situation not only challenged students and teachers but also provided them with an opportunity for learning new technology, learning English in a new way, developing independent skill and learning in collaboration with friends.

A new way of learning English

Teaching on Facebook Live streaming has provided a new lens in distance learning which received significant appreciation from students who participated regularly. Live streaming was designed based on three strategies: broadcasting pre-recorded audio-visual material, live teaching, and use of both strategies together. In the pre-recorded audio-visual material, lessons were designed to move from simple to complex language functions. The initial sessions were based on pre-recorded material that contained the voices of native English speakers. Lessons focused on teaching language functions such as greetings, making requests, talking on the phone, going to the restaurant, and simple tense structure. Some of the students watching Facebook Live liked, commented on, and shared the live sessions. Their comments indicated their enthusiasm for learning English through Facebook Live. For example:
This is great! I am very happy to watch Facebook live. I only used to go on Facebook lives for some events but now I am learning English speaking. I hope you will be broadcasting every day. (Amrit, student)
Amrit’s comments indicated how a large number of students who were forced to stay home in the pandemic situation took the advantage of Facebook Live teaching of English. Many similar comments on the Facebook page provided a kind of picture of how Facebook Live became an effective alternative way of learning English in the crisis. Both parents and students described Facebook Live as a new and innovative learning tool during the COVID-19 pandemic. For example: 
Nowadays my son regularly watches Facebook Live broadcasts on the school page. I can notice some improvements in his English. He watches not only Facebook Live but also YouTube channel and TV and plays some online games. (Sukriti, parent)
I appreciate your brilliant idea of teaching English through Facebook Live. It is fruitful for my daughter. She is learning speaking skill. You can do great things. You can continue. (Krishna, parent)
These comments provided a much clearer picture of how Facebook Live streaming supported children’s learning of English in absence of physical classroom learning. In the pandemic situation when students did not have other options for learning English, Facebook Live streaming, the first author initiated, engaged many students in English course. For example, many students, who followed live teaching and recorded videos on personal as well as school’s Facebook pages, shared those materials on their Facebook wall. Students’ such activities energised us to improve live teaching. Live teaching without streaming pre-recorded materials received far more comments and likes from a significant number of more students. Students sent emojis such as “wow” and “like” during the live teaching. 

It was observed that live teaching was more liked than live streaming video records. Therefore, both strategies were applied to reach the maximum numbers of viewers and to fulfil the participants’ expectations. The fusion of video and live teaching increased the number of viewers. Facebook Live teaching increasingly gained popularity in the extended lockdown of schools. Not only students but also their family members viewed and shared the Facebook Live teaching on their personal Facebook wall. For example, Akash, a student, shared:
Now we are learning basic English through live streaming. All family members watch it at my home. It is very useful to learn pronunciation and conversation skill.
His comments illustrate, Facebook Live, an effective ICT tool, can be used to teach English beyond the physical classroom. In particular, it can be utilised to create an online mode of learning to complement physical classroom learning. However, teachers need to have a systematic plan, and pedagogical as well as technological knowledge to effectively utilise the tool to teach English. A wise teacher can utilise immediate feedback on Facebook Live teaching from viewers in further planning and delivery of lessons on Facebook Live.
 
Confidence in speaking English

Students shared their apathetic feeling they experienced in the beginning but they gradually started to like, comment and send emojis. Both live and recorded video streaming gradually increased their engagement. For example, Himal, a student, said:
I did not like to watch Facebook Live in the beginning but after some days of watching your Facebook Lives, it attracted me and learn more. 
For many students, learning through Facebook Live was their first online learning experience. It, therefore, took some time to gain students’ trust. In the second and following weeks, the number of students significantly increased that indicated how Facebook Live became a new normal mode of learning English. Comments from many students inspired us to develop and present interactive lessons on Facebook Live. The participant students, for example, appreciated the interactive contents of the live teaching. 
I learned to practise short conversations with you while you presented lessons. I feel free to practise with your activities. Because there is none around me, I do not have hesitation to practise English speaking. This is helpful to improve English. In the classroom, I feel shy to speak in front of others. We do not have that environment to practise English in school. (student)
Similar comments indicate how students practised English communication through Facebook Live and developed their confidence in speaking English. However, students shared their various issues such as weak mobile data and unreliable electricity that interrupted their smooth learning of English. In particular, these issues were reported by students from rural areas where they could use expensive mobile data but did not have broadband internet. It indicates, Facebook Live or similar online learning mechanisms would not be accessible for many students living in remote villages who have no smart device and internet. Besides, some students reported their engagement in online video games along with watching Facebook Live teaching of English. For example, Kumar, one of the students, said: 
I do not like to watch Facebook Live regularly. I sometimes want to play online games like Freefire, Ludo […] and watch YouTube videos. I enjoy watching Facebook Live teaching and can learn some English but it is not always fun. Games and other videos can also help learn English.
In this situation, some parents suggested watching children’s activities on their devices and facilitating their online learning. 
I have no Wi-Fi connection and using data is not reliable in the village. While the connection is good, my daughter watches Facebook Lives and YouTube videos and play with mobile phones. (Amrita, parent)
I have to monitor children. I have to see what they are doing. They pretend to watch Facebook Lives and take online classes but they misuse mobiles and play video games. (Puspa, parent)
Teaching English through Facebook Live would have benefited those who consistently followed it and practised English lessons. Besides, students’ attraction to online video games may pose another challenge, requiring parents to monitor them when they are learning English through Facebook Live. However, the increasing popularity of Facebook Live in absence of other options for learning in the crisis has provided a picture of how the online mode of learning can repair the educational void created by the lockdown in the pandemic situation. 

[bookmark: _Toc56010378][bookmark: _Toc56060199][bookmark: _Toc56060269][bookmark: _Toc56273591]Development of communicative skills

While streaming English lessons through Facebook Live, an alternative learning tool, during the pandemic situation, students were encouraged to develop their self-study habits. Their comments on the Facebook page and participation in live streaming indicated how it helped them engage in learning English. It was evident from interviews with the participants involved in this study that the new mechanism of teaching English through Facebook Live developed their independent learning skills while working   at home. In the initial phase of Facebook Live streaming, the students involved in our interviews shared their experience of learning to use Facebook and then use it for coursework. For example, Pradip, a student of Grade Six, said:
I am learning some useful ideas using Facebook Lives. Like I comment and share things myself. I can upload and create pages and go to live streaming myself. I talk with friends and share the idea using messenger group. I have created one closed group of my friends. I explore some links and application myself at home. I can read and understand basic English. It is because of Facebook Live that has taught me some English. I can use simple English with my friends now. 
His expression reflected the significant contribution of Facebook Live in students’ learning of English communication. His comment indicated that live streaming enabled learners to develop their technological, as well as English communication skills. The interactive English lessons on Facebook Live that received maximum appreciations from students seem highly supportive in understanding English conversations and improving their speaking skills. Video streaming, for example, would have enabled them to explore how they could learn English without the teacher’s direct presence. It was evident from interviews with students that they could comfortably reply to simple questions and follow general conversations in English. Their comments on the Facebook page indicated their progress in learning English. Especially, the live presentation of short conversations that consisted of three exchanges seemed a more effective strategy to develop students’ communicative competence. Participant parents’ responses indicated that the interactive model of presenting short conversation allowed students to learn both communicative and pronunciation skills. For example, Karma shared how his child was developing English speaking skills. He said: 
I have a very good network connection at home and my daughter is learning English through Facebook Live. She starts classes herself. She can open Zoom for classes. She watches Facebook Live and online games and talks with her friends. She watches TV and YouTube videos and shares what she has learnt. She is excited to learn using online resources. She has developed good digital skill and English herself without our supervision. She is developing her confidence in English speaking. 
His comments indicated how students explored their ways to engage in online resources with increased digital proficiency and English competency. His idea implied that students were learning not only the English language but also the use of internet facilities available for them. Binod, one of the students, described his progress: 
I do some activities by using Google if there is any confusion. Google has become a good source for me. Likewise, teachers give me some links to explore and learn more. I open these links. I teach my parents to use different things like making pages and groups on Facebook.
His comment indicated that teaching English through Facebook Live would have reinforced students’ English competency and their practice of digital technologies in learning activities. In addition, it was evident from the interviews that students were able to develop a comprehensive ability of English which enabled them to explore a wide range of English contents on the internet. Not only oral but also comprehension skills were developed by the teaching of basic English through Facebook Live. Students’ comments in English on live sessions indicated how Facebook Live sessions of English enabled them to develop communicative skills. For example, Pradip who was involved in this study started to share a story of about three minutes in English on Facebook Live. He sent me a note: “Sir, please watch my broadcasting live stories every day.” His request indicated that students could use and develop some strategies for learning English through Facebook Live streaming. However, the first author’s observations indicated that students learning English through live sessions can probably develop their comprehension ability, but they may still lack confidence in face-to-face communication.
 
[bookmark: _Toc56010379][bookmark: _Toc56060200][bookmark: _Toc56060270][bookmark: _Toc56273592]Gaining language competence through collaborative learning 

The students involved in this study used some Facebook functions such as comments, like, share and chatbox to communicate and collaborate among them. It was evident from observation of such activities on the Facebook page and interviews with them that their proactive engagement in discussions and conversations in groups seem effective for the development of English competence. For example, Sushil, a student, said:
I frequently comment on others’ posts, share useful English videos and send some emojis such as care, happy and confused to my friends. I chat with my friends in Messenger about what we have learnt through Facebook Live.
His comments indicated that Facebook Live enabled many students to practise English speaking and develop conversation skills. It was evident from their comments and emojis on Facebook Live that students gained their confidence in using communicative English through their autonomous practice with the help of Facebook Live. For example, Dan, another student, said: “I use Messenger to talk to friends while watching Facebook Live teaching. I send the link through Messenger to invite them.” This implies that along with learning English, a large number of students who regularly followed Facebook Live teaching were developing skills such as collaboration, interaction, group work and independent learning. 

Notifications in Messenger groups, notice on the Facebook page and sharing of English lessons in Zoom meetings seemed effective strategies for enhancing students’ learning of English. Students, for example, shared learning difficulties such as understanding native speakers’ gestures and pronunciation while learning English lessons. For example, Amar wrote in Messenger group Messenger: “Binod, I could not understand pronunciation, did you understand it?” Similar questions and replies from several students suggested that students need to be engaged in interactivities to enable them to improve their English-speaking skills. Their discussions on the Facebook page and in the Messenger group provided the first author with significant feedback for the improvement of plans and delivery of lessons. For example, Karma, one of the parents involved in this study, said:
Now my daughter practises English imitating teacher’s speaking. The practice part on Facebook Live is very helpful for children to improve communicative skills. Lively video content and materials of English are simple and practical. Live sessions benefit school students a lot. They have the freedoms to practise without hesitation because there is none around them. 
His comments indicated that English lessons on Facebook Live encouraged English language beginners to practise and get more exposure to English. In particular, the live sessions motivated students to apply the ideas in their practices and develop communicative skills. Students’ collaborative activity indicated that they acquired both technological and content knowledge from the live sessions. It was found that social networking sites such as Facebook can be used to teach and learn English or other languages. However, it was evident from observations that the one-way delivery of English through Facebook Live may not be as productive as face-to-face communications. It can, to some extent, enhance students’ autonomous practice of English in the absence of teachers and friends.

[bookmark: _Toc54976674][bookmark: _Toc55473441]Discussion

This study has identified that the Nepali students who were interviewed viewed Facebook Live as productive to learning English and other courses. They deemed such a learning tool as not only an essential technology of learning English but also as a means of an online learning community. They regarded it as an alternative mode of learning English from home in the absence of physical classroom learning. Studies (Rice et al., 2020); Wu and Gao (2020) have demonstrated that it is important for teachers to have technological, pedagogical and content knowledge to implement ICT tools in multicultural and heterogeneous classrooms. Holland (2019) stressed that the trend towards autonomous learning makes it important for teachers to incorporate the use of online learning tools as preparation for the 21st-century world. Bates (2018) argued that teachers need to be prepared for new pedagogical approaches and to understand how an online mode of learning can facilitate student learning. 

In this study, it became evident from students’ experiences of learning English through Facebook Live that the first author’s strategies of teaching basic English allowed them to practise English speaking and develop some level of confidence in using conversational English. In absence of normal physical classroom learning in the pandemic situation, Facebook Live became an alternative mode of learning for many students. It resonates with the findings of Boberg et al. (2020) and Onat Kocabiyik (2021) in the different context that Facebook as a social media can be used to disseminate lessons, discuss learning issues and share ideas to solve problems. For many students in this study, Facebook Live and page were the only means of learning English in the pandemic crisis. Many of the students involved in this study appreciated that they were able to share learning experiences on Facebook pages and in Messenger group following the ideas they observed on Facebook Live. Also, they regarded Facebook Live as an important means to acquire technological skills that they implied to search English videos on the internet, and as an assistive tool to develop communicative competence. Although research (Masserini & Bini, 2021) showed dropout issues related to the use of Facebook in teaching and learning, the present study identified the increasing popularity of Facebook Live among students. However, findings suggest that the effectiveness of live streaming depends on how a teacher manages it for the specific purpose of teaching certain content. In addition, many teachers who are not trained to use ICT in instructional activities can encounter challenges to utilise the potentials of Facebook Live. 

The participant students’ comments indicated that English lessons on Facebook Live have played a significant role in developing their digital and English communication skills. Furthermore, for many students, it became an important tool to collaborate and communicate with many friends. Interaction with friends on the Facebook page as well as in Messenger groups improved their English. It was evident from comments on Facebook Live that students’ English, albeit it had common grammatical errors, was comprehensible. However, some of the parents involved in this study reported that their children pretended to learn English on Facebook Live and played online video games. Parents’ experiences of needing to watch children’s learning suggest that it is essential for parents to support children’s learning of English by providing an appropriate environment at home. Moreover, teachers need to develop practicable plans for teaching English and adopt more advanced ICT tools that have videoconference feature to communicate with each other.  argued that teachers’ technological, pedagogical and content knowledge is significant to choose and use potential ICT tools in their instructional activities. Studies (Davis et al., 2018; Yaşar, 2020) suggested that it is essential for students to have two-way communication to develop language skills. In the present study, however, it was not possible because Facebook Live does not have that feature. Instead, students created a closed group of friends on Messenger, which has a videoconferencing feature, to practise English and develop communicative skills. Facebook Live was used as a mainstream mode of getting ideas for learning English which was backed up by Messenger. The increasing participation of students on Facebook Live indicated its popularity as an educational tool (Barrot, 2018). Although live streaming feature received positive comments from participants, the participants’ attraction towards interactive features such as group chat and videoconference on Facebook was much higher than towards live streaming feature.  

Understanding the use of ICT tools and the ability to access them are interrelated. Both students and parents’ comments suggested that, while students were willing to utilise the available digital devices and apps for learning, they initially had limited knowledge of how to use them and did not trust Facebook Live as an effective means of learning English. [name deleted to maintain the integrity of the review process] argue that it is normal for many students, who do not have experiences of using ICT tools and online learning, to have hesitation of learning through new ways. It might be argued that unless students in Nepal are enabled to use the latest ICT facilities, they may not develop confidence for using them for learning English or other languages. If students’ attitude towards the use of ICT in their learning is negative, it too can be a challenge that has to be overcome (Buzzetto-More, 2015). Nevertheless, students’ access to digital devices and internet connectivity is an important issue. In this situation, Woelk and Whitefield (2020) argued that teachers’ initiative to manage the online mode of learning cannot be as effective as in the international contexts where there is minimal ICT infrastructure. In this present study, students’ responses indicated that many students could not access Facebook Live and join Messenger group for learning English, and their schools could not initiate the online mode of learning either. It might be argued that, while many students did not have access to digital devices and internet connectivity, it was almost impossible for schools to shift from the physical classroom to the online learning environment. 
  
[bookmark: _Toc54976675][bookmark: _Toc55473442]Conclusion

The implementation of ICT in teaching and learning is a challenging job in Nepali schools. The first author identified several challenges such as students’ access to digital devices and the internet, and limited digital skills that prevented them to access online education. Students expressed concerns about Facebook Live which did not allow them to have voice or video chat with teacher and friends. Although they appreciated Facebook Live as an effective ICT tool for teaching and learning English in the COVID-19 pandemic situation, some of them expressed their dissatisfaction that the English lessons on Facebook Live were oriented towards providing general ideas of speaking English rather than engaging learners in actual conversation as in the face-to-face situation. For many students involved in this study, however, learning to use ICT tools was important and essential. Nevertheless, understanding the way of speaking basic English was necessary to speak English in real life. 

In Nepal, students are vulnerable as they have no guarantee of getting opportunities for using ICT in their learning activities in schools. It is evident from the concurrent situation of the pandemic crisis that the majority of students, especially from state schools, are staying at home as their schools cannot adopt the online mode of learning. Because most students particularly in the rural areas do not have access to digital devices and the internet, schools cannot implement e-based learning. Although the parents and students involved in this study appreciated the first author’s initiative of teaching English through Facebook Live, they were worried because many students who do not have access to digital devices and the internet can only wait for the notice from their schools for resuming physical classes. Nevertheless, the first author’s experiences of needing and wanting to develop a more advanced online mode of learning suggest that Facebook Live, albeit it became the only option for many students in the pandemic situation, need to be associated with other advanced apps such as Microsoft Teams, Zoom and Skype to allow both teachers and students to have two-way live communication and improve communicative skills. Nevertheless, parents expressed concerns that their children who pretended to watch Facebook Live for learning English sneaked to online video games. However, teaching English through Facebook Live engaged many students in learning activities. 

The findings of this study based on the limited number of students and their parents’ experiences of one teacher’s attempt to teach English through Facebook Live does not offer a generalisable portrayal of the practices of many teachers in Nepal. However, the evidence that was identified in this study indicates directions that can be explored in future studies. This study informs that while the online mode of learning is emphasised to complement the traditional physical classroom learning by the government and educational institutions in the pandemic situation, there are challenges for countries like Nepal attempting to operate international practices of education. 
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